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ABSTRACT . . o
This research paper discusses the messages and } ;
approaches being implemented i{r current television curricula for
voung children in the area of firewsafety education, describes the
process whereby the Childrents Television Workshop (CTW) staff
generated topics® and approaches for inclusion in the model television
curriculum, and lists the resources investigated by the staff. It
.discusses preschool childrenias television viewerg and explains the
consequen*’rationale used in adapting certain elements from current
approacheﬁ, noting reasons why other elements are not feasible for
television presentation to preschoolers. For those messages, toplics,
and approaches experimental}y ldentified as part of the model '
curriculum, the study provides guidelines and cautions for television
- writers and producers, detailing specific segment {deas to illustrate

*hose approaches which seem most feasible wnd interesting. (FM) .
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In the context ot exploring. and developing new currienlum arecas
\ . 4

. - ‘
for Segame “Street 'a eleventh broadceasgt season, which beging in November
o . y ’ .

1974, the Children's Television, Workshop's researchers have surveyed

séveral topics under the general rubric of safety for preschoolers:
traffic'safety, polsoning prﬁVenglon; and fire safety. N ’

o

Inttial explorations revealed that preschool children are at high

risk from fires and burns. The younger spectrum of Sesame Street's tar- :
S,

get audience, the three- and four-year-olds, are frequently victims ofy\

W f .

contact burns from touching hot stoves or appliances and from scald

burnsg from pull%ug pots of hot liquids off stoves. The five~year-olds

<

. .-\
frequently suffer from accidents related to fire, surh.as burns sustained

during match play.

. - : \ ’ .
Because television is a medium widely used by preschoolers (the
- - : . 4

average two- to five-year-old watches 25 hours per week), and because

i
-

I3

Sesame Street in particular hds been successful in teaching educational

* —

nmessages to preschoolerg (Ball an Bogafz, 1970; @ogatz and Ball,-197l); '
: . 1
the Children's Television Workshop decided systematically to explore
- - : T .
urn preventioﬁ/fire safety messages on tele- 1
5

' \
ways of including important b

¢ 4

vision."

*
Y

Beginning in February, 1979, the Workshop's research staff began t - "

A .

a revi of curricula, resources, and approaches currently in use by

educators to teach burn prevention and fire safety messages to pre-

. - )
¢ +

school and young elementary-age children. The intent was to use these -

Y 0 K . . [}

. ' . Y . )

messages as raw material -- as sources of information and inspiration --
. .
for the development of a first-stage television fire safety curricylum .
Co ' \ : . .
, | ,
- A [ 4 »
{ oK,
A (5 ‘ \\_
# ' b r 4 . * " . ‘.\
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tor preaschoolers. The curriculum would be considered experimental in

»

the same sense that all new curriculum {tems are experimental on Cesame

»

Street; that is, the curiicrlum would need turther immvestigat ion and

pbsaible revision if segments should actually be produced on the model.
. / . \’
Any such gegments would be. tested with preschool children to ensure that

they actually are age-appropriate and comprehensible, and the reghilts of
such testing would stand as the most accurate judge of the model curric-
. ) . ’ AY
ulum'’s success or failure. In the curriculum development phase itself,
“ . however, the model fire safety/burn prevention messages have been

identified with the Workshop's advantage of eleven years' experience in

v . -

testing anddeveloping educational materials for preschool chitdren.

N 2 \

L N .
This paper. 1ists the resources investigated, discusseg the

messages
and approaches being implemented in current curricula- for young chil-
dren, and describes the process whereby the CI'W staff generated topics  _

and approaches for inclusion in the model television curriculum. The'

«

paper discusses preschool children as television viewers and explains’

! the consequent rationale used in adapting certain elements from current

{

.o “
approaches. Furthermore,. it explains wily others aré noét feasibld for
L]

<

v televisgion presentation to preschoolers. v - 4(“
o Fok those messages, topics, and approaches experimentally identi-
. R , '
e fied as part of the model curriculum, vthg paper provides gu%delihes and «_
’cautions for television writers and.producers. It also describes specific
. v - t ) ) . N ‘ X
W segment ideas, as they-might be utilized on Sesame Street, to illustrate
. . ) \ P
o those approaches which seem most fdasible and interesting. .
M o ' ' '
s, . » . - Loy L , x ‘ . h »
. THE PRESCHOOIL TEILEVISTION VIEWER ‘
-, o o ’ . v ' N . " \
1 . ~ . . N .
5 ~ One feature of the Sesame Street model of curricujum develo .
Ty » . _ ) L ; o . _ ’ _ . b .
: " a feature which"has saved us much time and wasted effort in the
O | - - N -‘- . .‘\ :1 . ' (; ' Y .
'[]{U: . . | o ~ , ' : .
. \ N J ”
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to be as Jexact as possable 1n deciding what. iy to be taught, and nm
Y W

ldentifying who the audience is to be. It is helpful if decisions 1ike

these are made as early ay possible ip the development of a television
2

curriculum. 'Consequéntly, the firat step, and a very important and

-

Informative part of our work dn fire safety. and burn prevention was to
. . -
review curricula, filmstrips, slide presentations, and television mater-

~
v

ials /prepared by educators from many paftﬁ of the United States. As we

talked with the educators and examined their materials, we were consider-

ing which kinds of fiessages and treatments might be most éppropriate for
television presentation to three- to five-year-old children.

1
Cas \ -
Two overriding concerns presented themselves as the most freguent

/
f

constraints on the  kinds of mesbages and treatments which seemed work-—

agle.“ We found that we continually needed to bring these constraints

back to the front of our minds, beca&se a sincere interest in a subject

- i

as important as fire safety can easily push these and other precautions
N . g

into the background. It is esgential, however, for responsible broad-

2

‘casters to become sensitive to the range of effects which their pro-

gramming .may haée, and to try to design that programming in such a way

> >

as to maxiMizefdesired'educational effects and to preélude'possible

¥ -

unwanted effects. =~ ‘ \

_ - , _ . .
The two limitations whdich we had to WOrHﬂﬁﬁz;, and which coﬁsifually

'

guided our choicew and adaptations'of‘firé safety/burn prevention

. Y o B S

messages, are the nature #%d capabilitieé,of the three- to five-year-
Lo o

By

olds who comprise the Sesame Street audience,[and the limitations of

£

*

the television medium itself.

It is péteﬁfly obvious that the vocabulary and range of experiencé.

of a preschvol child are quite limited. - But it is more difficult to

remember this fact than oné“miéht suppgse. 'Especially when there is
: * - ' A ]

. B
3 ) . - . . Lo

" ' , - .
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. ’
scope of most preschoolers.

-

something important to say,'we are liable to lew our enthusiasm'fwr the
mesgage itself overwhelm our understanding of the child we are trying

to teach. 1t is important to double-check tﬂe words and content of a

message with an eye to whether they are z11 agesappropriate. For exampMe,

. 1
it may be necessapyy to find ways of making a concept like fire under-

standable to a three-year—o]d>wh6 is just beginning to learn about hot.

We cannot assume that a child'd-experience is the same as an adult's.

«

Furthermore, words and phrases liXe 'scald," "avoid," "prevention,"

Melectrig appliance," "boiling" are Ccmm0n1§ used in discussions of ..

~

fire safety and burn prevention, but they are liable to be beyond the

A

In a similar vein, itkiy\gécessary to design television presenta-

o ¥
w

tions so that the meaning of the message is crystal clear. Children are

not skillfullat interpreting sgubtleties, at drawing conclusions which

»

.
-are not explicitly stated, or at imputing motives ot emotions. 1If a

' .

megsage assumes the child's ability to perform thege operations, it

N

may be totally overlooked or misinterpreted. without condescension,

\

television presentatgons must be direct and alear. Labelling, explicit
* 4

verbal and visual delineation of the message, and elimination of

excess verbal and visual clutter are helpful in attaining this objective.
. ) . AN

To further complicate matters, three- to five-year-old >children’

also have an unclear ang undeveloped sense. of time. They may have
L3

difficulty understanding the relationship of one event to another.

s

'Théy have problems understanding temporal sequences of events, egpecially

« . _ ‘ o
loosely or abstractly connected ones, and, they have problems under-

standing cause and effect. Therefore, broadcasters must take special

+

care in presenting messages which are dependen% upon those skills., For

. X . : 3y o
- ; v \ _ S g
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example, showing the disastrous congequences of playing with matches may

~ 2

only succeed in leading children to focus on the visuaily attractive
AN -

mat(h play -- there is no q{krantoe that they will myake the connection
hetween match play and any dirve consequences which are portrayed,
Preschoolers are not skilled at holding une~or m?fo options or
golutions in their minds, while they we igh factors,and Choosé a best:
. -
response. Consequently, programming formats which require them to
choose among aléernatiﬁe courses of action may not be feasible. For

example, it may be dlfficult to teach in a televised pregentation that

children ghould consider alternative escape routes in caae of fire. A

I

preschool child is more .liable to geize upon the portrayal of one escape

1

route'as-the only "rjght" answer -- perhaps with disastrous consequences.

milarly,.it is hard ﬁor.a)young child to understand a command like,

~ ' / )

"Touch the door. 1If it\}s hot, do not open it. Find another way to
. N\,

get out.” 1In general, statements that read in the form, "If . ’
then__h_“w‘ " require more complex evaluative skills than many
preschoolers can handle, ‘ i s

Another point for programmers to keep in mind is that preschoolers

are notorious for being imitators. They learn by copying at this age,
. o X
and their judgment 4is not nearly SO sophisticated as their copying

skills. Consequently, chlldren may gopy actions which we would rathet

they did not emulate. Tn fact, they may copy the very actlogs which

: 13

we présent along with a carefully worded message such as "Don't do
: 3

thig!® We describe this problem with the phrase "negative modelling,"

and it is g particularly important pitfall to avoid in programming for

-

youngsters, Negaﬁive modelling is the reason hhy showing match play on

1 o

television may be counterproductive. Three- to five-year-olds are ?uite
. . * -

2

] ' )
liable to want to copy that attractive activity, and to ignore or even
e : ) . ‘ o <

'\' . . . » . 9

4 ’



fail auditorily to procesgs the a¢companying measage which explaing how

dangerous playing with matches can be.
,

Tendency to indiscriminately model what they see; imperfect under-

standing of time and sequence; difficulty with considering and compar- .

- ~

ing morve -than one alternative ‘at the gsame time; and lack of ex )(n‘{en(:e
g 4

.and vocabulary - these fdctors all lead up to the fact that .preschoolers
A
frequently proceds what they view on television in eccentric and thus N

unpredictable ways.

L3

They may, for example, attend selectively to one small portion.of

-~

the programming and ignore the remainder. They may watch the visual and
4 ) f I~ ’ ' ’

-~

ignore the verbal channel, or vice versa. An attractive animal pre-

-

sented in a scene may so distract a child that he fails to attend to

1]
-

the rest @f the segment. Children may also fail to link the beginning
of a story with its end. They may fail to connect a conflict with its

resolution,  or a problem with its portrayed solution. They may fail to

understand -media conventions which adults take for granted, 1ike

-

ripple effects, cuts from one character to another, or music¢ which

cues danger or emotional states of characters,

¢

Constraints like these loom very large when a broadcaster is deal:-

i

ing with a topic like fire safety, where children might interpret a
. message in a dang§r0u81§ incorrect way: -for example, copying match

play, noticing the attractiveness of an electric cord which-they might o “
have otherwise overlooked, or trying to escape a fire by exiting from '
: . . 4
a window -- in a tenth-floor apartment building.

Broadcasters should err on the gside of overcaution rather than
taking & chance at being to reckless and daring with theitr experiments.

They should always bear in mind that the television medium has a limita- e

v

tion which makes this caution absolutely indispensible. We must always

agsume that teievision messages‘will be seen by a chﬁ}?}viewing alone,



It a child migunderstands a measage, there may be no occasion to rectify

the mistake. We cannot count on a parent, teache v, or older sibling to
L Y

explain or reintorce the message, or to make sure that the child’n

attention is directed to the salient portions of the programming, much
. s
as we might hope tor such intervention. Tt is altogethof possible that

teachers working in c¢lassarooms or parenty teaching their own children

\

may be able to acgranplish more ambitious objectives in the areca of [ire

safety and burn prevention than television should try for. ‘These syles
k‘. -

of teaching might require an altogether ditferent set of guidelines and

curriculum messages than thoase appropriate for television. The real
A .
pofint in this context is that a multifaceted teaching approach might

SN

be most effective. Television cannot accomplish everything, 'but it

.
o e s - ettt — e
™

. mith offer gsome very helpful impetus. Home teaching and in-school-

programs are also important, but can requiref some bolstering frnh'the
Ve media. Fach kind.of approach doubtless has its strengths and limita-
ﬁions and should be designed to take advantage of those strengthé.
a The guidelines we were.experimeﬁ%ing with are conservat ive becau§¢

they must take into account not only the capabilities of preschool

children, but also the one-way nature of the\television,medium. The

»

messages and guidelines are consequently neither'complete nor exhaustive

in the conte{f of a fire safety/burn preventign curriculum. Rather
Y - T N
they are a proposed plan for teaching about thHese subjects to a partic-

, .

ular audience via a particular medium: Educators who chqose to reach .

other éudienqes“or use alternative meAia ﬁighé still find the ggideiinqs
¥\ ) -and Qessages useful. Some of them méy tﬂrn\guflt? be apblicable, and
- furﬁhgrhgxeh it might be uégful to examihe the bfocésses which wén£ int9
formulating them, This paper'§ocumqn£s‘the précess so.that gther educators
o P ) .

and_users Qf media can employ it to create their own Curficula'and_guide—
) I

o lines. _h-u.' | S I_[ ) o . - -
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Above all, it {s necessary for readers to remember that at thie stage

ot formulation the curriculum measages and product ion quidelines are in

- the experimental atage and are baged on our years of experience and
resgearch in how preaschoolers watch and undervstand televigion. The next

L step for a broadcaster would be to create experimental gegments which
- . ' 5\

teach. the messages in accordance with the guidelines. Then the expers

tmenta] segments’ would be tested, tor appropriateness with child vinwerk?:',

. ) . -
to-see: it the children attend to and comprehend the segments. One

\

feature of the Sesame Street model for creating curriculum is that all

of the products of o work -- curriculum messages, production guide-
* ' ) .
. . . 2 \\_

lines, and the televigsed seguments themselves -- ave experimental and

are subject to revision whenever field testing indicateg that there is

.
-

a'bettéf way. of achieving the objective.

-\ P : . 3 N ‘
'_l‘_lig. REVIEW OP{II{E ~-SAFETY AND BURN PREVENT LON ME.'SI\GI‘;.‘E

Al
vy ———— SV ¥

//

-
.-/ -
-

Through an extensive exploration of fire. safety and burn preven- .
: ~

t

tion issues and curricula, we\haVe identified numerous messages which '
. ¢ '
.are currently being taught to young children. Although it is by no

means exhaustive, the following gummary provides a brief overview
which we feel ig representative of our review. Organized by topic,

the megsages are not necessarily designed only for children; some of

them provide additional information for parents or other caretakers.

vy

;/’ ; o After we have reviewed the range of messages being employed by
_éducaééré, a later section of this paper will describe which of these
and Pther topics have been seleéééd by us as esgeciaily appropriate for
television’pgesentét;on to preg@hoolers.

A list of educators contacted and resources is included as an
. .

/7 appendix to this report.

ERIC ‘ -

> - ) . : o S
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Measages Currently Héing Employed By kducators -
Understanding Fire ' , i
- Fire is hot
A "dood" fireHCOOkS food, warms homes, etc. T .

) ' a ‘
A "bad" fire burns people and things; it hurts people

i

What To Do in Case of Fire
Smoke rises: ' crawl under smoke and keep your head low
Get out fast and carefully

Do not try to hide from the fire (e.g., in the closet or undex
the bed)

“he

* Do not go back into a burning building for any reason

Peel the door to see if it is hot; if it is not, go.gut the
door. If it is hot, go to the window and call for help

Go to the meeting place and have a "head count" at a safe dig-
. tance from the fire .

Evacuation Planning

Y

+ LN
- Plan escape routes and alternative routes
Practice escape routes regularly

Arrange a meeting place to have a "head count” at a safe distance
from the fire )

Make escape ladders

Fire and Smoke Detectors

-'Detecpd}s‘warn people of firesg

Tell gour parents about detectors

N 4 ’ .
+ Tt is important to.install a detector in your home .-
Matches

“« A ﬁatch is a tool- - {

* Mat¢hes should be useddcorréctly .

| S 13 .
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, ﬂﬁ&gpeé (Cont inued) .
n s
Matches are for adulta -- bring matches to an adult it you tind
L them . : 5 :
Do not play with matvheg\ . )
. . . ! \
«
N
Clothing Etteﬁ
y . ’ - If your clothing catches on tirve, do not run
stop, drop, and roll
. . \\ ~
. * Drop, roll, and cool
Reporting a Fire® W .

N -

If you see a fire, tell an adult
'Y . " . -
4' ' - Call thy fire department

Dial "O" and give your name and address

e

b2
o

_ The IMirefighter and Firefighting
L Y - . . %

The firefighter teaches about fire prevention

The firefighter helps people by putting out fires and rescuing
& people from fires !

The firefighter uses special clothing, fire engines, and many
special tools in firefighting

J
. ) Scalds and Contact Burns

J

. - Some objects do not look hot but can bu¥n you

* Hot things can burn and hurt \

- " Put cool water on a burn
Pgrenting information included:

. * Turn épt handles away from thé edges of stoyeé

: keep hot liquidé awhay from ;he edge of'the tabfé or counter
_ . éheck water temperature é? faucets and t&ps
‘ '. | '.' Keep gppliance'cords 0ut ;é reach of &ouhé children




Flre Mazapd ldentiticgtion

»
. ¢ . -
This area ‘teaches children and parents. to ident it y tire harzards,

‘j(()r example: . oo
© Flammable liquids
z " ’ 1 ’ ¢
X . v
Frayed cordsy
A
open flames and heaters ' .

Flammable ¢lothing

*
~

The topics above have been presented to children in a wide variety

of formats. A number of them involved a fire educator or firefighter

. . L
~ ..
x] . 2

/[ working diredé]y with children through media like puppet role plays,

.storyboards, finger plays, poems, games, and other actiyitiesw These

-

activities characteristically take place in visgitg to day care genters,

kindengartens, skhools; or the fire station.. "All of the formats in use
ST ‘

R 3

b -
— featured the presentation of fire safety messages and lessons in the
<
~ context of review, practice, and discussion. /
e , W ) 4 )

-

Numgréus print mate%iqls_w%fe algg;revi;wga;b§ our stéff. These
inc%uded pamphlets,” teacher and garetaker guides, calendars, coloring -
books, books{ andlpostens. Clearly, awuch materials required.énd encour -~
aged adult participation in the lessons and very often provided informa-

’ - . ' . .
tion especially for caretakers. Numerous filmed presentations were also

-

reviewed. These included slides, ‘movies, and filmstrips. Slides were
typically used by the adult presentér to reinforce, review, or otherwise"’
accoﬁpany a fire safety lesson. Filmstrips and movies served a similar

purpose and soﬁetimes required !Le viewer to be able to read the lesson.

- t

vVery often, filmstrips and movies covered algrgat deal of facdtual

information in the lesson -and were designed for elementary school view-

\

ing across several grade levels. Because the film presentations often
f .

”

v used pfint, covered a great deal of material, or were intendeqd fs a///r~f‘\‘

o | ' N - . | . 15 & A
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. portion of a lesson, the adult presenter was very important in helpjng

the 'child to underﬂtgkulznui assimilate the information.

~ r

The public gervice announcements we reviewed were typically described
N . _ _
3 . ~

ayg tfor "the general audience!" Although they were excellent examples of.

. s . . T, . . ™,
television media, their principal intended audience was children older

f
¢

than the ghree- to five-year-old audience of Sesame Street, and.adults.
Hecause 9o many of the materi;ls and curricuta required adu]F inter-

- vention or were not really on~ta;get for our\hgq group, a great deal of

thouth and gifting hdad to be applied before appropriate messages were-
chosen or adépted for &e]evision. ‘Some of the topics currently being .

used were identified as ones that should be approached cautiousgly, if

at all for presentation on televisidn to*preschoolers. Parents and -
\ teachers, a$ well as educators or broadcasters rgspopsible for chil-
) . N

. ) " : -/
dren from.older age rangegs, may have more latitude in employiny messages
. N )
N

and treatments.

Some of the messages were carefuily.considered and were deemed L
experimental. We felt that they might be cautiously tried on televi-

. . . . ' q
sibn, given certasﬁ constraints. We felt thgt we would prefer not to
-

| . . “~J
attempt others at all, given the nature-of our audience and our medium.

Still other topics and messages lent themselves most readily to.televi-

S |

sinn'treaﬁment_with young children. Thesé were messages which could

-

!easily.be expressed .in simple terms and which worked well on television.

' ’

iThey were also the messages which we felt were least liable to trangmit
t N v -
\Unintended negative effects. For these most feasible approaches, we
.
. _ /.
developed segment ideas~Ffor incorporating them into Sesame Street s

curricula and formats.

\ ' ‘ ’ : '
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. A}
Matches \
' bilandhlbbaikid
i tdent ifying appropriate messages about matches can be a ditdicult
)

job for television, because ye do not want to show children playing with
matches, even in the context of clear instructions that this is «wot- a

good thing to do. As we explained earlier in this paper, pregchooiers

are liable. to fail. to connect ‘verbal "no" instructions or an unpleagant

condequence with an attractive visual inpﬁt like a burning match.or flame.

‘

oy .
i . . :
Chances are we would be unwilling under any circumstances, to sggacanyone

. striking a match on televigsion, for precisely these reasons. For the
4

.

same reason, it is difficult to think of a workable way .to present. the

message, "matches are ééols," with instruction on how to use them properly.

4

We have not satisfactorily settled the issue whether showing unlit’
. ‘matches on television might be a useful thing to do. Some of us felt

. N that \we mighty experiment with approaches that teach the\eéngept, "matches

\ _
are only for adults to use." Examples of thié approach are a segment,

where the camera zooms in on an (unopened) book of matches. Then we

. . . - ‘
hear a cHild's voiceover saying, "No -- I must not touch them. They \

are not for children.” An altermative apbro&ch to the same kind of
) A\
meséagq is to show a puppet finding a book of matches samewhere on the

street. ’He takes them ‘directly to an adult, explaining to the’ viewing
‘ / |
"cmildren'or perhaps to another character that when you find matches, you

\

must.immediately bring them to ‘a grownup. N\

: 'This me ssage has the adéantage‘thdf it does not portray the nega
tive model of a child striking matches; nor does it bring the child's

.

attention to the visually attractive flame. Rather, y; focuses on the

positive idea, "give them to a grownup." Yet we are still unsurk whether

. 3,

T . -~ )

;_["' T .
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focusing on matches v any manne might not serve to draw the attent ion
) ’

of viewers to a dangerous object which otherwise might not have jntery-

ested them at all. some statt members wore of the opinion that since

match pltay is primarily a problem with our older target-age children,

who are already aware of the exiastence and function of matches, wb\\wma @

I'4

not be putting ideas into children's heads by focusing briefly on matches

if they remain unlit. Other staff members felt that concentrating on

- .. L » -~ - » -
any object is bound to increase the attention to and fascination for
. 3 .

ghaf’ghject. As. the issue is still unresolved in our minds, this topic

AN

is probably ong that we would not treat at present, at least until we

.

have more concrete knowledge about how children learn from and react to

less controversial fire safety/burn prevention messages on television.

¥

. P .
- v .

ENacuation from a Burging Building -

-,

\ ' =
. [ .
We also discovered sgme difficulties in trying to teach children
. : . €<, , : } !
what to do.if caught in rning building. For example, many of Sy
\ i . . " H

consultants advised us that children alone in burning rooms frequently

A - - -~
v

try to hide from the flames un#ér beds or in closets. We did not feel

that television could present a "don't hide in the closet" message

without' modeling precisely the activity we want children to avoid, or
at thefvery least, suggestiijg a dafigerous possibility to them which

might not otherwise haue'occupred to them.

F]
.

Getting out of a burnjing building”iSfalso difficult,.because there
. ‘1_4 ) -
is no unqualified message to present. We felt we Wwjght possibly pre-

gent characters-discusging the need to plan'escape routes in case of

fire. We felt that’ brlng;ng up the issue might induce preschoolers to

- persuade their own parentq to plan eqcape routes and fire drllls. The

3

focus of such a message should élearly be that each family needs to maké



v

i
T : &

fts own plan in case of fire. ¢~

]

Prenentixu;‘ﬂn>.hunu);unw)ly as a discussion is problematic, for

—

talky Jdiscussions do not make good television, nor are they partic-
ularly succegsful iw holding children's attention. However, it may be

important for us to avnrd actually demonstrating any particular es scape

s

Q\x

route, for fear that in an emergency, children might remember it as the -

"right" answer. Tt would be very dangerous, for example, for pre-

schoolers:-to assume that it is alwayq correct to exit from a window or

go out the door.

w@ have already dlscus,ed the fact that evaluative procesqes, 1ike

feel ing the'door to find out if it is hot before opening it, égy be too.

difficult for little children. . Sequences of events are-difficult for
children to understand, and evaluations about what "hot'" means are
difficult for many oft them to make. o T

may seem

{

Even presenting a simple rxrule like "Get out!", which

self—eﬁident, is not as-nnéompiicated a matter as it seems. In C
agtﬁality, getting Qut is élmoﬁf’qertaim&y going.to involve several
gteps,,each contingent on ﬁaking one or.more dldisions. T
Reporting Fires : R S / .
. ..
édme advisors felt that'children snould\be tauéht to:report a
y R

Vi

‘fire to the fire department. _We wondered whether teaching a rule like

this on television might not agsume that preschoolers have the Hudgment
to decide whether a given fire is dangerous‘or benign, Is smoke from

a window the result of cooking or a fire raging within? ConSequently

. ",5‘

- we felt that perhaps we might encourage children to report signs of

a fire to the nearest adult, rather than risking false alarms to the

- : R4 ;
fire department

N
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* Moat Sesame Street-age children are unab le to Operate to lephone:s:

A
successful ly m}d are tqo short to use fireboxes. Furthermore, we
t
were afraid that showing a young . child activating a tire box, alony
S o "
with the resulting exciting arrival of the firetruck, might be inviting

. —
false alarmg, a grave firéﬁpafety danger in itselif. We were also

reluctant to ask children to telephone for fear that they might delay

leaving a bhurning building while- they struggle with & telephone call.
' . ¢
‘ :

Clothing Fires , {

-

Many fire educators teach children the "stop, drop, and roll" or

‘

- |
\

"drop, roll, and cool" techniques for- canbatting clothing fires. Some

‘ .
have reported a considerable degrée of success with games and activities
q

\

« designed to teach these techniques. Typically)’howevex, children prac-

. - v B
tice dropping and rélling in the context of an entire lesson on fire,
. !
and the technique itself gets much reinforcement and actual bracticé.
- . . ~ \ Al )
This kind of message may be teachable via television; but more testing
. , r (

and experimentation are necessary to determine whether pfeschoolers can

r . L3

Crawling Undgr Smoke

" A similar Gdfficulty arisgs with games méart to teach children that

3

they étouldxcrawlﬂﬁnderneath smoke to find bréathable air. Again we

ﬁeed to investigate whether preéchoolers can transfer the viewing of

’

gahes in which grey crepe paper or low chairs represent smoke to the
\ . “ 4 o

-

realflffe situation which arises in an emeréency.
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Appropriate Televigion Messages for Preschoolery
£ ‘ y : .
‘ " .
This section of the paper describes the subset of topics and (

messages which we feel ltend themselves most readily to television .

- oo 5
treatment for youny children.

¢
Along with the topic suggestions, wé/have included a compendium

ET

~

of caveaté, precadtions, and Sesame Street segment ideas which at the
Childrent's Television:Workshop are presented in a resource hook called

the Writers' Notebook. fhe Writers' Notebook is used by producers and " (
writers to leérn additional information about curriculum goals, to

check precautions and guidelines for segment production, and to stim-

\ulate creative thinking about a specific objective. Ideas in the Writers'

.Notebook are not necegﬁarlly meant to be adopted and developed into

-~ [’

'full fledged segments, but are meant to get wrlterq started on the

procgss of thlnklng about the range of possibilities inherént in any

" 1

goal. We hope that the Writers' Notebook materials préeented here

-

will be. useful thought provokers for writers and producers of other

A

children's te%a!451on programmlng as well. e . )
o « & 4 .
The Model Curriculum LT - : " ’

[y

Understanding Fire

Fire has the fo}iOwiné %eneral_characteristics:
Fire is hot
X e . )
* Fire can be used to cook food, heat homes, and provide light

"t - Fire éan burn people and things

{ }I \-n\ ) ! . . o .
Ffre and Smoke Detectors .

-~

" "+ Children can be taught about the form (appearance, shape, S
g size, and sound) of smoke detectors
e Children can be taughL about the functlon of oke detectors _ A

-
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\ .

The firefighter is an important person in the neighborhood
© who plays a role in educating neighbors about fire

- The firefighter fights fires and rescues people from fires

o

p : - The fire station is an important place’ in the town or city

- 3

A firefighter wears spdcial protective clothing and uses
many unusual tools (we want to avoid- the possibility that
3 a firefighter may frighten a child who requires rescue)

. e
-

: i
_[ Scalds and Contact Burns

. Hot things can burn and hurt

.

, + Children should not touch hot objects or appliances
L4
- 1

Writers' Notebook Messages

Q\ Understaﬁaing Fire

Sesame Street frequently teaches children to-recognize ogpidentify

d " . )
characteristics of the natural enviromment. It is conceivable that .
simple messages'about fire might also be treated in similar ways.

For example, in demonstrating the usefulness of fire as a natural

Lo

resource, a live-action film might portray a parent using a_barbeéue

grill to cook burgers on a_fémily outing, a campfire with people toasting

N * K AN
marshmalldbws, a candle*groviding light on a stormy night, .and a fireplace
with"ékterS'warming themselves. A voiceover could identifyléach of these

. . /

scenes to viewers as examples of how we use fire. 1In this way, the .

R
V.

direct pairing of each v;sual example and the voiceéver ekplanation
would ciagify the fire message.
‘ In streét sceneé, Big Bird might discpvgr the things that fire is
{ used for on Sesameiééreet. ;For egample, He would learn that fire cbéks
-

food at Mr. Hooper's store, helps to heat the day care center, warms

Bert's oatmeal, and lights the candles on his birthday cake. Gordon's
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N\

A

science class miqht“also provide-us with an effective format for teaching
A !
about the powers of fire.

dnir all of "these portrayals we must be careful to avoid the presenta-

tion of unintended messages and be certain to model only gafe.praftices.

~

»

For example, children should never be close to any fire or heat ing
~ .

s

device. Wwe Qould never show the process of starting fireg, as we would
RS not want to portray this as*a.‘attracti&e actibity, which chjlgreﬁ
mighf then try for themselves at home.
In §reating'segments about the characteristics of fire, great care

must also be exercised in demonstrating the harmful powers of fire. we -

i wp:
s

‘would not show clothing, people, or animals getting burned. Throughout

Qp§‘york,0n fire safgty, we have considered at some length the possibility
of qhow1ng éhlldgen that fires can burn'people and anlmals After.much
ga‘ . thought, we had to décide to avoid/this me ssage, since there is a strong
- w.gossibility that‘sudh‘a pgesen£ab{on might bBe too fear-arousing to

young chi}dren. A yOuné_vigwer might be viewing alone with no one

to hq}p_him éggimilate the.message and éliay any’fears, and-this

C R : : 1
would constitute too great'a danger to risk. |

. « . : \.
We can teAch that fire has the power to burn things by using
“- r
live action film. In films of this kind we can show a forest burning

and explain in a voiceover that fire burns and destroys nice things.

Hot and cold are sight words which are taught on Sesame Street as

part of our prereading curriculum. We could use these sight words to,

» . . . /
teach the message "fire is hot." Fﬁrqexample, Big Bird might try to

{
read the word "hot." ' Bob might try to assist him by explalnlng that
- ‘ ¢
' the word is "hot," -and that fire is an example oOf samethlng that is hot:

The use of productlon techniques like close-ups on the printed word "hot"
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*

and repetition ot the word itselt will help to clas ity the meygyRge .

FMire and Ymoke Detectors \\

»

In a curriculum area called "The Man-Made Enviromment., " Sesame Street

has long tadbht about the general form and function: of machines and tools.

In this same context, we can present information about fire and smoke
>~

detectors.

Segments might teach that asmoke and fixe detectors are important

man-made devices which warn people about fires. These segménts could

portray cast members learning about and installing detectors on Sesame

Street and discussing their importance in warning people about fires.

A .
iz

For example, in a street scehe, Hig.Bird might discover TLuis and Maria
in the Fixit Shop, excitedly openitig a box. When Big Bird asks why

7they are excited, they explain that a smoke detewctor has just arrived

4

for Bob, and they will be going to his. apartment soon to install it.

Big Rird asks what a .smoke detector is, providing a form#t for Maria and

Tuis to teach ahout its form and function. Big Bird, after learning this

information, could rush off to tell his bird friends of the importancef

r

~of installing smoke detectors in their nests, thereby modelling this

behavior for children in the audience.
- ~/ © , . .
Live-action film could he used to show familieg installing smoke

detectors in their homes. A child's voiceover might explain what is
happening in the film and why® the family decided that it was important

"to install a détector. Animation does not seem a viable, technique for

conveying information about detectors. It seem9 more ;ypoftant to show_

- children that they are real devices which could be insfalled in their

o

homes, too.

In general, it does seem that weican portray learning about smoke

’

- detectors, telling others about the importance of detectors, and .installing

)
/4
PR

TE. ' '?ézq S : -
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~detectors. However,.we would not pourtiay an actual fire in the home or

< “ . ‘ ) -
on the gtreet, Lrecause, once again, apich portrayals may very well be

" LA . .. . -
t'eﬁu'~al‘(_nwlm;. We would also not show someone gsetting a five ot light ing.

a match to demonstrate the capabilities of a detector in responding to

o 1Y

smoke or flame.. We would be willing to demonstrate the sound of a
F -

detector with the explanation that the. sounds of different detectors

may vary, but that they serve the. purpose of warning people with their

-,

sounds.

v

Lii‘ef.ighters a_xl(_i l-‘irefi_ghting

——rradn e e

Sesame Street teaches about the characteristics of different

neighborhoods, and in this context Big Bird might be outf for a stroll

and decide that hé is thirsty. He walks up to the fire station to get
~a drink of water. During his visit, he learns about the functions of
N ) y

a fire station and what it looks like. This plot would be especially

well-suited to a location shooting in which Big Bird visits an actual

fire station, and real engines, poles, and fire-fighting equipment can

.

" _bg shown. ' : ; .

/2

’
.

Sesame Street_frequéntly teaches about careers and gccupations.

\ _ , o . ‘
Information can be conveyed about the occupation of a firefighter. A

:segmenf might be designed in which Big Bird meets a firefighter,

befriends the pergon, and learns all about-firefighting. He might tﬁzn

7

wear his own fire helmet and teach Mr. Snuffleupagus about being a fire-
fighter. In’another segment, a firefighter might ‘vigit the day care

center on Sesame Street and teach the children about his ox her job.

-

Oour new little girl muppet, Georgie, might then'decide that bkeing a

firefighter would be fun (even, Oscar might enjoy learning about the

i Lo
When we teach about firefighﬂiqg,'we should -try'to present the )

Grouo& Fire Department).

>

-
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firefighter in a litelike role, showing the viewers the kind ot clothing

and toold a firefighter actually uses. .

Hualdu_&nd tvontact Burng

The message that hot things can hurt and burn can be -incorporated

«

into segments which focus on the concepts hot and cold. Sesame Street

already presents hot and cold both és relational concepts and as sight

v

words. Burn prevention information can be added to either Of these tﬁo
p

\ - |

For example, the Sesame Street Sorting Song might be used '‘as a

- .
format for teaching children to make a distinction be&ween hot. and cold.

k inda of treatments.

.

Bob could use a sortﬂng board with pictures of three hat objects (e.g.,
a fireplace, a gandle, and a gteaming pan of water) and one.¢old‘object
(e.qg., an ice cream coqe). When the gong 1s finished and he asks which
object does not belong with the others, he can explain that the ice
cream cone does n?t belong because it is ‘cold and all the othefﬁbbjects
are hot. lle can then expla}n that all of the hot thihgs can‘burn.
Because baéhtub_burné and water scaldg are major causéé of burns,

we might try to teach the gight words hot and cold as presented on

water faucets;, paired with the information tﬁat hot can burn. However,

" we would not show a child using the faucets by'himsélf.or herself

alone, as a viewer at home might then imitate this action and get

burned. What we can do is teach the printed.words and”fgcus on the

i

fact that hot can burn and can hurt. :--_ . 2
» . . . : v
We can teach children to make a ‘distinction between hot and cold
) S : . ) .

{

things in a live-action film of objects in which a voiceover labels
each example as hot or cold. A child'§ voiceover inight also say, "Don't
Iy . . . . .~ ,‘

éouch" as each hot object appears. -ihings 1ikg a steaming kettle, a

{ K

¢
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steaming tub, and an iron would be labelled "hot . A l.-muwlmll, an ice
cream cone, and a refrigervator woyld b? labelled "cold." Animations

might be very successtul in providing humorous examples of hot and cold.
For ernple, animated vharacters'might shiver and perspire in funny situa-
tions. Kemmit the Froy might retell the Goldilocks tale, focuging on

fhe hot and cold porridge w{;h the message to Goldilocks that the hot-
porridge can It her tongue. The Count might delight in counting hot

or cold things on the street.

et
~

Some’ information especially: for parents who might be viewing with
their children can be included as incidental messages in the context of
segments about oﬁher subjgcts. For example, Mr. Hooper might turn pot

handles away from the edge of his stove, explaining to Buffy that he

Jwould not want three-year-old Cody Qr'anyone else to get burned by

" bumping into them andjspillfng something hot.

We would not show a character getting burned on something hot.

CONCLUS ION

B el S -

"L We Eegan our review of fire.safety and burn prevention curricula
hopefullyﬂgut a little tentatively, knowing how difficult it is to

) « . , . Lo
tailor safety messages for young children. After six months of

exploration, our reluctant conclusion is that there are a'number_of

highly limiting and fundamentally insurmountable limits on the capa-
’ . ' - 3 ’ .
bilities of television for imparting to preschoolers precisely the

. messages they most need £o know and understand about fire safety.
. . B Y N

Unavoidably, preschoolers are largely dependent on others for.préven—

tion and protectfbn against fire and‘Burns;

- ;

However, we do feel that we have uncovered some positive suggestions
. 7 o
about teaching fire and burn prevention messages on television. These

’ . "

-~
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meugnaqges represent a {irat, careful, and responsible step, 1! they are

taught with a clear awareness of the nature otf both y:ang ghildren and

the televigion medium.

B -
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APPENDIX OF RESOURCES
L3

A ' N
Py

This appendix 1epresents a LisPing of tire satety and burn prevent ion

educators who asqiat ed us in this endeavor. Many of the materials we
< et learned about an® examined are also ineluded.
. ‘ h}(. *
: '\-'-‘;_\'- .
Cont act . Resour e ton
Daly, Trudy Fire Satety rducation Director

The Harttord Insurgnee Company
Harttford, Conn.

"Juntor Fire Marshal'" program incladinq
calendars and teacher guides. )

Hansen, Donatd "Smokey Bear" Program- Managey
U. S. Department of Agriculture
- Forest Service, Washington, D,C.

Jackson, Ihspector.Lonnie Public Fducation Officer

- Mt. Prospect Fire Department
(“ . Mt . Prospect, 11linois

. .

Jameson, Fred - Public Information Officer
' Las Vegas Fire Department
Las Vegas, Nevada
Films: "Harv and, Marv"
.- "Fireman, PFircman”

) "Matches"

McGuitre, Andrew Executive Director
NOovthern California Burn Council

Trauma Center
' San Francisco, Calif. - i

-

McLoughlin, Liz Director of Burhs Prevention Education:
~ and _ Shriners Burns Institute
Halpern, Judith Boston, Mass.
' Materials from Project Burn Prevention
, ' involving Mass. General Hogpital
U.S5. Consumer Pgiguct
- . ' Safeiz Commission - n
. » : : 4 Shrinfrs Commission -~
. ' Co Educational Development Center
) NFPA o :
including teacher-~guides, filmstrips and
. public service announcements. *
Trench, Nancy Dennis Fire Education Specialist‘
' ' Fire Service Training <
Oklahoma State University
Stillwater, Oklahoma
- Slides "Matches Aren't for Children®
. : _ "The Story“of the Little Red Fire Hat"

1

v

ERIC \ S ' \ .

Aruitoxt provided by Eic: ., .

—
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-Lohy, Cathy l"i&'e Fducation sSpecialiat
p North Carolina Department of Insuraunce o
4 Raleigh, N.¢. ,
' . Filmstrips: "The Pable ot Freddie Firve”
"The Story of Firefighting in America”
) ' ) "A Lucky bay"
Schnitzer, Jr., George Director of Public Information & Education

Tennessee State Fire Marshal's Office
"professor Pyro" publid® service announcement
Covéy, Ellen .J. “rire Safety Education ‘Specialist

' Garden Grove Fire Department
Garden Grove, California

"sound/Slide show script "Fire Safety is tun'

wright, Rosiland Assocliate Di iacrt or
and Nort!\ern California Burn Council
woo, Sharon San Francisco, California

Preschool Program Action Against Burns
Teaching guide lessons

Maletsky, Edith Education Coordinator
Burn Foundation of Greater Delaware Valley
‘ : Philadelphia, Pennsylvania \
"Bananas" pyrogramused in California -

Condon, Polly ~ Division of Community Services
! Georgia Department of Human Resource
Madison, Georgia
"FirevSafety Fducation’pProyrams for Preschool
Children"

Lanier, George , Rome Fire Prevention Bureau
Rome, Georgia, Fire Department )
with .Polly Condon "Basic Fire Safety Education
v Training for' Adults Working with Preschool

i Children” ‘

. Robison, Capt . Isaac pPublic Education Officer
i Springfield, Illinois o ’

Michaelis, bynne ; Fire Prevention Specialist
' Fountain Valley FiYe Department ' .
. ' , . Fountain Valley, California !
Muppet script and tape.

aley, Matthew - Director of Environmental Control
. ) . Shriners Burns Institute

\ Cincinnati, Ohio . P

"Exit Drills in, the Home" slides and information -

v . ' . { ~ . . v

\ | B0
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. Youny, Clair

Safety Education Cooperative Extongion Service
4
Columbug, Ohio

L4
Filmatrip: "Be Safe with Fire" with
) “"Frankie Fire Hydrant®
c
Chlad, Dorothy President and Pounder ®
. LRI ey i "
N Safety Town
< - Cleveland, oOhio
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Other Resounroces
. . - .‘ -‘
Films:  "Snutfy the Talking Fire Engine®
"Firte and the witch” ]
/, "smush the Fire Out"” )
"Donald's Home Survival plan”
b . ' \ : Vo
: Zlﬁﬁ No Fool with Five”
. < -

:'5":‘5
"One More,Fire Dangetr" Stmory NEPA. S
by Charlotte Kahn

"Basic Fire Survival bducation Program”
City of Syracuse Department of Fire & City School District.
by . R. Chawick, M. Perry, J. Runyan
' “Cap&ain No Burn” Coloring Book
West Bank & 'Prust Company s

A Study of Motivational Psychology related to
Fire pPreventive Behavior in Children and Adults®
NFDPA

.

N "You're Big knough for Fire Safety"

Burger King Educational uUnit . T e
includes "Play it Safe with Snuffy"
NFPA Dick Van Dyke spots e.g.; STOP, DROP & ROLL

NFPA "America Burning” pamphlet and Executive Summary of "I'ires in the U.s."

) Information re: Children's Mgéeum of Boston
Ban the Burm! APBIC Handbook of Fire & Burn Safety by
’ Action for the Prevention of Burn Injuries to Children, Inc.
LLERY . : \‘h . -
*ire Edvcation and the Media” Confgrence
Chicago, Illinois '
June, 1979 -~
"Fire $urvival Skill: Who Plays with Matches?" " .
Ditsa Kafry ' . . 1
J
Y s
. ' \ \
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